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Executive Summary

This report summarises the work of the Educational Psychology Service in session 2024-
25. It details how North Lanarkshire Educational Psychologists deliver their statutory core
functions (i.e. consultation, assessment, intervention, training and research) to improve
outcomes for children and their families. This work is underpinned by National drivers and
contributes to the delivery of the five priorities contained within the Plan for North
Lanarkshire.

In session 2024-25 Educational Psychologists have made adaptations to their
psychological offers in response to rising levels of additional support needs (ASN). This
paper details the range of work delivered during 2024-25 and provides a focus for work
going forward.

North Lanarkshire Council Educational Psychology Service (NLCEPS) provides support at
the universal, additional and intensive level within all establishments and clusters to meet
the needs of all children and young people, including those with specific additional support
needs. In session 2024-25, intensive work, i.e. direct work with children and young people
as part of the team around the child, continued to account for the largest proportion of
service delivery. As in previous years, there was also a significant demand for universal
work (e.g. consultation, coaching and training) to enhance professionals and families’
ability to support children. Well-established self-evaluation mechanisms were utilised to
measure the impact of the multi-faceted work of the Service. These enabled Psychologists
to make responsive adjustments to their service delivery to improve outcomes for children
and young people. This paper reports on the positive impact of a wide number of
Educational Psychology interventions for children, families and practitioners.

Recommendations
It is recommended that Committee:

(1) Acknowledge the content of this report.




The Plan for North Lanarkshire

Priority Support all children and young people to realise their full potential

(10) Engage with children, young people, parents, carers, and

Ambition statement  families to help all children and young people reach their full

potential

Programme of Work  Resilient People

1.1

Background

The work of the Educational Psychology Service is directly focussed on improving
outcomes for children, young people and their families in North Lanarkshire. This report
provides a summary of the wide range of work delivered in session 2024-2025 and
charts the outcome and impact data.

Statutory function of Educational Psychology and Strategic Context

1.2

1.3

1.4

Every education authority must maintain a Psychological Service, Education (Scotland)
Act 1980 s.4. Educational Psychologists in North Lanarkshire are registered
professionals regulated by the Health and Care Professionals Council, and their role in
Scottish local authorities is determined by law in Scotland (Education (Additional
Support for Learning) (Scotland) Act, 2009). The core functions of educational
psychologists are consultation, assessment, intervention, training and research.

Educational Psychologists use psychology as a vehicle to deliver a Service. In North
Lanarkshire the team, who are all Chartered Psychologists, work directly (and with
Partners e.g. NHS) to improve outcomes for all children and young people.

The work of the Educational Psychology Service is aligned to key local and National
drivers e.g. the National Improvement Framework, the Health Check Indicators, the
Plan for North Lanarkshire and Education and Families Improvement Plan (see
appendix 1).

2.

Report

Range of work covered by the Educational Psychology Service in 2024-25

2.1

2.2

2.3

NLCEPS provided a link Psychologist and a regular visiting pattern to NLC
establishments (n=181). Educational Psychologists worked collaboratively with
Partners at the Cluster level and undertook key functions at an Authority level e.g.
Fostering and Adoption, Out of Authority casework.

In session 2024-25, Educational Psychologists delivered all statutory functions i.e.
delivered training, conducted research, undertook casework, and provided
consultation and advice at all levels of the system (see figure 1 and 2).

Supporting our most vulnerable young people through Partnership working or through
direct work continues to account for the largest proportion of service delivery
(intensive work). See figure 1 and 2. This is a trend over time.
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2.4  Training and professional learning remains a key offer from Psychologists. The
Service delivered over 150 different sessions during 24-25, with over 3, 200
participants. See figure 3.

Delivered to Tailored to Effective
Professionals, Parents .

Increase in confidence

52% bespoke from those attending
offers

Over 3,200
attendees

Evaluations rate CLPL as 9/10
for effectiveness

Approx. 1,900
evaluations

48% service

96% of staff indicated changes to

Offe rs their practice

(Sample of long term evals.)

Over 150 Different

Sessions Delivered

Figure 3: Training delivery impact and figures

2.5  Approximately 1700 children’s cases are currently open to the Educational
Psychology Service with the majority located in our most deprived areas i.e. SIMDs 1-
4 (~68%).

Staffing figures 2024-25
2.6 In session 2024-25, NLCEPS had a staffing establishment of 26.2 FTE Educational
Psychologists.

2.7 There is approximately 1 psychologist for every 2,200 children and young people (age
3-18). This is based on May 2025 staffing figures.



Educational Psychology Support at the Universal Level

2.8

2.9

In 2024-25 over 660 staff across 112 establishments attended a range -

. .
of health and wellbeing staff development sessions.
These included Nurturing Approaches, Resilience Planning Toolkit, Relationships and
Brain Development, Wellbeing: Stress and Anxiety, Restorative Approaches, Solution
Oriented Meetings, Critical Incidents and Lifelines, Seasons for Growth and Healthy
Sleep. Training covered establishments from early years, primary and secondary, and
ASN sectors. These training offers are open to all establishments.

Nurturing Whole Establishment Approaches

Longitudinal Nurture Data

2.10

2.1
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Since 2015 over two thirds (119) of establishments have now completed nurture
focussed development work. In 2024-25 a further 500 staff across 30 establishments
engaged in training on Nurturing Approaches (whole establishment training to
improve relationships and engagement with learning). A 29% increase in knowledge
and confidence was achieved.

A comparison of pre and post data (2020-2025) from 1246 staff across 61
establishments shows increases in staff confidence, understanding, and ability to
implement and embed all 6 nurture principles (see figure 4). Data on how nurturing
the establishments are also shows significant increases for all establishments.

16.4

Longitudinal pre/post analysis — practitioner’s ability
to embed nurture principles (2020-25)
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Figure 4: Comparison pre-post data (2020-2025) embedding 6 principles of nurture



Case Study Nurture Data — Primary School

2.12 Analysis at individual school level illustrates the impact this approach can have in
more detail. For example, case study data from a primary school, including pupil and
parent focus groups indicates embedded changes to practice and a positive impact
on staff, pupils, and parents (see figure 5).

Pupil ratings for aspects of nurture within the establishment

Pupil Focus Group Average Ratings

Rating {where 5 is highest

Figure 5: Pupil focus group data — impact of nurture within an establishment

2.13 The SHANARRI indicators were also used to measure the impact of this Nurture work (figure 6)

Impact of embedded nurturing approaches for pupils in relation to
SHANARRI indicators
SHAMNARRI Indicator: SAFE

» P1-P2-Almost all pupils (98.6%) feel safe at school
* P3=PT7 - Almost all pupils (97.8%) feel they are kept safe by the adults in
the school.

SHANARRI Indicator: NURTURED

» P1-P2-All pupils (100%) feel looked after by adults in the school
¥ P3=PT7T - Almost all pupils (97.8%) feel they are cared for, safe and

supported
SHANARRI Indicator: RESPECTED

#* P1-=P2 - Almost all pupils know who to ask if they feel upset

opinions
SHANARRI Indicator: INCLUDED
#» P1-=P2-All pupils feel supported to stay calm if they don't get their own

way
» P3 - P4 - Almost all pupils feel included in the class and the school

Figure 6: Use of SHANARRI indicators to measure impact of nurture



2.14  Examples of comments from children and parents:

“They don't just leave you to try and think on your own what’s going to happen” (P1-3)
“They’ll try to like help you learn in a different way or method” (P4-7)

“Staff welcome parents’ views and act on them” (Parent)

“Staff meet pupils where they are and support learning, they are understanding of
difference” (Parent)

2.15 Figure 7 combines all the data collected in this case study and outlines the range of
positive impact noted following the use of the Nurture Self-Evaluation Framework and
training.

QOverall summary of impact following use of the
Nurture Self Evaluation Framework
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Figure 7: Overall summary of impact following implementation of Nurture Self-Evaluation Framework

Relationship Based Approaches

Restorative Approaches

2.16 The Educational Psychology Service has supported establishments to embed
Solution Oriented and Restorative practice. This links to the delivery of the
Relationship Based Approaches recommended in Education and Families Health and
Wellbeing Roadmap to Recovery (2022-25).

2.17 To date 345 staff across 20 establishments, and 55 pupils from 3 establishments,
have received training in Restorative Approaches. During the 2024-2025 session, 15
establishments engaged with Restorative Approaches and increased their confidence



in using the techniques by 41% (see figure 8). A measurable shift was also seen in
staff thinking toward a more restorative perspective within 6 out of 8 aspects of
restorative approaches (see figure 9).

Increased staff confidence following Restorative Approaches training
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Figure 8: Increased staff confidence following Restorative Approaches training
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Figure 9: Changes in staff attitudes following training in Restorative Approaches.




2.18 Examples of comments from staff:

“Will be implementing this in my practice, discussion with staff on how this can be
used consistently across the school” (Head Teacher)
“Very informative session and useful approach that will benefit practice” (Teacher)

The changes in practice led to positive outcomes for pupils with one school noting a
reduction of total scores of the Strengths and Difficulties questionnaire from very high
to zero for 4 pupils. Pupil focus groups across 3 establishments identified a number of
benefits following embedding different aspects of restorative practice (figure 10 and
11).

Themes and illustrative quotes from pupil focus groups on benefits of the use of Restorative Approaches within their school

* “It helps people have a stable relationship with their friends, helps
people who have been in arguments to fix it and not be as annoyed
with the other person”

* “Helping each other out, teamwork”

Conflict resolution

Pupils feel safe in

* “Makes me feel safe because if | get in argument, | can go to one of
the other peer mediators to help me out”

SC h (0]0) l * “Knowing if you’re upset you can talk to any teachers”

. “Can make a difference to how everyone treats each other - usually
Pe e r m e d | atO rS a re younger ones always argue but peer mediators have solved them so they
know how to treat each other”

h e l pfu l *“Makes you have a sense of pride when you do it. You stopped an
argument that could have turned into a fight”

I m po I’ta I'lt tO loo k at . ;T:;Til;:er’l'sgpgt;asl;z:;‘draspectml and if there’s an argument
bOth SldeS Of a StO ry * “If solving an argument...listen and repeat it back to them so they

know you’re listening”

* “We’re very good at helping other people, all friendly to one

Feeling good about
re S 0 l.Vi n g C 0 n f l-i Ct . :Z‘::’:"y“' solved quicker when we work together”

Figure 10: Pupil focus groups — benefits of using restorative approaches within their schools

Pupil feedback on benefits of peer mediation training
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Figure 11: Pupil feedback in peer mediation training



Solution Orientated Meeting Training

2.19

55 practitioners from across 26 establishments and 23 EPs attended Solution
Oriented Meetings training sessions (delivered by Educational Psychology).
Practitioners showed a 69% increase in their confidence levels. Practitioners who
used the training to subsequently run meetings reported that the meetings were more
positive, focussed and allowed targets to be set. There has also been positive impact
for individual pupils who were part of the meetings. Solution Oriented Coaching
training was delivered to mentor Head Teachers who increased their confidence in
using this with their mentees by 45%.

Increased stalf confidence following Solution Onented approaches
training

Solution Oriented Meetings
Mean Staff Confidence Ratings

9 8.1

4.8

PRE POST

Figure 12: Increased staff confidence following Solution Oriented approaches training

Critical Incidents and Suicide Prevention

2.20

2.21

2.22

Since 2022, 628 staff from Education, Health, Community Learning and Development
and Social Work have now attended Critical Incidents and Lifelines Lanarkshire
workshops. In 2024 - 2025, 87 staff attended 4 Critical Incidents and Lifelines
Lanarkshire workshops.

Confidence in responding to Critical Incidents increased by 72% and workshop
effectiveness was rated 9 out of 10.

Confidence increased by 55% following sessions on Lifelines Lanarkshire equipping
staff to respond to children and young people at risk of self-harm and suicide. The
effectiveness of the workshop was rated 8.8 out of 10.



Practitioner Enquiry Impact data

2.23

In 2024-25, Practitioner Enquiry was utilised to support the implementation and
evaluation of Pedagogy of Play (POP) and Restorative Approaches. Workshops were
delivered to over 70 practitioners and 24 pupils across 10 separate establishments,
covering both content of service offers as well as practitioner enquiry through utilising
the ‘Assess, Plan, Do, Review’ framework. Impact on staff and children were noted
and summarised in Figure 13.

Impact on Impact on
Staff Children

Increased Increased Engagement
understanding &
confidence
—>

Attendance

Over 70
Practitioners

24 pupils

Change of
practice following
CLPL sessions

Pupils reported increased

Across 10 sense of safety and ability

to resolve peer conflict

Establishments

Figure 13: Impact of Practitioner Enquiry on Play-Based Pedagogy and Restorative Approaches

2.24

2.25

Since 2022, 32 establishments have participated in the POP practitioner-enquiry
jointly delivered by NLCEPS and a cluster support teacher. This session 19 teachers
from 6 schools (including an ASN establishment) engaged with 6 workshops
exploring implementing play pedagogy in primary classrooms.

A 69% increase in teacher confidence in integrating playful approaches was identified
from pre-post evaluation. Target monitoring and evaluation (TME) methodology and
qualitative summary captures impact for learners including increased engagement in
learning activities, attendance, motivation and perseverance. In addition, ASN staff
reported improved pupil social relationships, spontaneous communication and
emotional regulation.

Cluster Improvement Pilot (Literacy)

2.26

2.27

In response to local need a literacy cluster improvement pilot has been undertaken
with Establishments, the Innovation and Improvement Hub and NLCEPS.

Following a needs analysis process involving: Head Teacher (HT) interviews,
baseline literacy data, and pupil voice focus groups, a range of CLPL opportunities
were developed. NLCEPS supported the research design, data collection and
analysis.



Themes from focus groups — pupil views on literacy

2.28 A total of 66 pupils (32 P1-P3 and 34 P4-P7) from 5 primary schools across the

cluster took part in focus groups (5-8 pupils per focus group), to gather their thoughts
/ opinions and experiences related to literacy in their school. See a summary of the
main themes in figure 14 and 15. Post intervention data will be collected in June 2026

Pupils said
they are
accessinga
broad range
of learning
opportunities
in literacy

Pupils
reported that
choice

Fup
reported that
choice

influences influences
their their

engagement Prima ry enjoyment in
i lit " e
in literac Pupll literacy

Feedback

(across all .
Less stages P.1-7) Pupils had a

understanding strong
of what to do understanding

of their own
when stuck Pupils could strengths

identify
learning
strategies
that work for
them

Figure 14 Feedback from pupils about literacy lessons

Implications for Practice

Pupils should contiinue Including pupils more in
to access a a broad range the planning of literacy
of literacy leaming teaching will enhance
opportunities engagement.

Figure 15: Implications for literacy practice as a result of pupil focus groups



Executive Function Consultancy offer

2.29 During this session, the Executive Functions resources have undergone further
refinement and were disseminated among Educational Psychologists. These
materials are increasingly being integrated into school practices through a range of
targeted approaches, including coaching and mentoring, CLPL and signposting.
Notably, 94 participants engaged in CLPL sessions focused on enhancing classroom
support for Executive Functioning. Evaluation data indicates a reported increase in
participants’ confidence levels between 54% - 73% across various sessions,
suggesting a positive shift in both knowledge and perceived competence in applying
Executive Function strategies.

Working on What Works (WOWW)

2.30 The Solution Oriented Approach Working on What Works (WOWW) has now been
facilitated with 128 pupils in 5 establishments. In 2024-265, 115 pupils across 4
primary settings took part to support class cohesion and positive relationships. Both
teacher and pupil set targets were exceeded (see figure 16), and class cohesion and
satisfaction improved whilst class friction reduced.

Increases in target ratings following the WOWW group intervention

WOWW group - Pupil Targets (Pre and Post)

&

4.5
4

Independent work Focus and attention Kindness and respect

o

[#]

m PRE m POST

Figure 16: Increase in target ratings following WOWW group intervention

2.31  Examples of feedback included:

“I think WOWW has made a difference” (P6 pupil)
“WOWW changed my view of the class” (Teacher)

Study skills and exam stress

2.32 In 2024-25, study skills and exam stress materials were piloted with approximately
200 S5 and S6 pupils. Pupils were asked to rate their confidence in using the
techniques. Around half of the pupils said that the training had made them more
confident in understanding study techniques and how to use them (see figure 17). In
addition, a focus group of 10 pupils allowed the materials to be reviewed using pupil
voice.



Pupil confidence around studying and using study techniques following the
training

Has this session made you feel more confident

about studying?
24%
@ Yes 20
® No 1 .
® Maybe 10
27%

Figure 17: Pupil confidence using study techniques following training

Themes from the pupil focus groups regarding the study skills and exam stress training and
changes made to the training maternals in response

* The titles were changed to reflect the young people’s views

U p d ate t| i Le = “Managing™ added to the wellbeing training
= “Ace exams” changed to “Study Skills for Exams™

Make it less « Number of slides reduced, and the information summarised
H + Some of the videos were shortened, changed or removed
repetitive g

Make it less * Reduced the brain research information
. Madle it more practical and less about the theory
aca de micC = Less explanatory videos of the techniques

Give examples Df + Examples added from subject teachers for the study skills
th e tec h n iq ues * Examples added for wellbeing activities

M a ke it more = True and false activity is now an active task

. More practical tasks to try out the techniques have been added
actlve * Space to practice the wellbeing activities

Figure 18: Using pupil voice to develop training — feedback provided by pupils

Cognitive Abilities Profile

2.33 To continue to build capacity in the core function of assessment, additional tools have
been explored such as Cognitive Abilities Profile (CAP). Following external training,
knowledge and skills were cascaded through practice-based workshop sessions.

2.34 16 EPs attended one or more CAP reflective sessions.100% of evaluation
respondents reported using the CAP in their practice. Qualitative evidence
demonstrates that the CAP helped: increase understanding of pupil needs, identifying
appropriate targets and effective support.



The Importance of Relationships in Nurturing Brain Development

2.35 This session 2024-25, 200 colleagues from 34 early years establishments undertook
training at cluster or establishment level in nurturing brain development. In total 602
staff have now accessed this staff development opportunity.

2.36 Evaluation evidence captures participants increased understanding in the importance

of positive relationships and high-quality interactions serve and return and infant brain
development.

Most valued aspect of training

\
£N

= Relationships & quality interactions = Stress

Brain development Executive Function

® Discussion u Refresh

Figure 19: Importance of relationships in nurturing brain development — most valued aspects of training

Healthy Sleep Workshops

2.37 To date, 146 parents/carers and 110 practitioners have attended training with
representation from all sectors. In addition, 91 young people have had direct training
with a further 42 children and young people having access to information shared
directly by Educational Psychologists or parents in 2024/25.

2.38 In 2024-25, participants (practitioners n=22; parents/carer n=48) increased their
knowledge and understanding by 21% (see figure 20) and 31.25% of participants
would utilise their knowledge in practice.

Increased knowledge following the healthy sleep workshops

Healthy Sleep Workshop-knowledge

How do you rate your knowledge of healthy How do you rate your knowledge of healthy

sleep? Pre-session sleep? Post-session

Figure 20: Increase in knowledge following health sleep workshop



Educational Psychology Support at the Additional Level

Wellbeing, Stress and Anxiety Interventions for staff and pupils

Intensive

Additional

Universal

2.39 In 2024-25 training materials were evaluated by 255 pupils across 3 primary
establishments. Pupil voice, gathered through focus groups, rated the materials as
‘highly useful’ and suggestions for changes were acted on (see figure 21).

Pupil focus group feedback on Wellbeing Stress and Anxiety training materials

it was a good way to
learn. It was the right
number of videos. It
was the right number
of listening pieces. It
was the right number
of talking pieces.

it can help you
talk about your
warries with your

teachers. If you
don’t your worries
can get bigger and
stronger.

When my
brain feels
messy, | like
to shout into
my pillow
now.

Figure 21: Pupil focus groups — impact of wellbeing, stress and anxiety input

Supporting Children and Young People with grief, loss and change

You can geta
happy place, and it
makes you feel
better. I’'m using it
when | go to sleep.

The slides were
nicely designed. It
was all good. The
discussion was
helpful, and it would
be good to do more
of this.

I learned how to calm

Iit'd be good
for our
mums and
dads to see
the slides.

Having the Four
Elements on the wall
would be helpful for the
future ... or posters. This
would be a helpful thing
to have in class and
around the school.

myself down ... | went
to a football match
and | used the Safe
Place and Grounding
with everything you
see and hear and [ felt
much better
afterwards.

Before the lessons |
usedto be really
mad when | got
angry, but now |
know how to calm
myself down.

2.40 Since 2010, more than 580 Companions have been trained to deliver the Seasons for
Growth programme, supporting those navigating significant change or loss. Children
and young people have demonstrated improvements in building positive

relationships, managing emotions, and boosting self-confidence.

2.41 In 2024-25, 32 practitioners completed the Seasons for Growth Children and Young
People Companion Training, equipping them with the skills, knowledge, and
confidence to begin facilitating groups. Reconnector sessions provided opportunities
for 35 participants to reflect on their practice, share experiences, and deepen their
knowledge and understanding of the programme. Examples of feedback from

children and parents are outlined below:

“lunderstanding that] we can feel how we want” (P3 child)

“if you are sad, you have lots of people that feel the same” (P7 child)

‘it has given [my child] confidence in facing change” (Parent)



Non-attendance research

2.42 Small scale research was undertaken to explore the views of three pupils focusing on
what supported them to successfully re-engage with education following significant
absence. A bespoke Talking Mats pack was developed to support the process, and
the following key themes were identified:

Key Themes from Pupil Views on what Helped
them Re-Engage with Education

Theme 1: Environmental Theme 2: .
Factors Team Around the Child (TAC) L KL
Effective Collaboration Adults Prioritising Pupil’s
Aceess t» Oulet Spaces within the TAC Health & Wellbeing Needs
Individualised Respecting and Listening Pupil Involvement in
Adaptations to Timetable to the Pupil Decision Making
Providing Learning

Tailored to Pupil Need

Figure 22: Key themes from pupil on what helped them to reengage with school following absence

2.43 Learning from the research supports the need to expand use of the bespoke talking
mats across the EPS and identified schools, alongside recruitment of a larger pupil
group to continue the research for the 2025-26 session.

“If the teachers and my parents listened to me things weren’t
so tricky”
“Once they understood | needed time out and easier tasks |
didn’t feel so worried...”

Literacy intervention (Wave-3)

2.44  During session 2024-25, Wave 3 training sessions were jointly delivered with the
Learning Hub to over 29 teachers (including 2 cluster teachers) from 26
establishments. This yields a total of 49 teachers trained to implement Wave 3 since
2023 to over 34 schools.




2.45

2.46

2.47

2.48

2.49

Immediate training evaluations for 24-25 confirm pre (3.7) to post (8.3) increases in
practitioner confidence levels in approaches to assessment as well as intervention
(Reading 3.9/8.3 and Writing 3.7/ 8.4) for children.

Medium-term feedback indicated that at least 55 children have accessed Wave 3 to
date. Progress included improved reading levels, phonemic awareness, recognition of
high frequency words, application of reading strategies and reading confidence.

Medium-term feedback indicated that at least 55 children have accessed Wave 3 to
date. Progress included improved reading levels, phonemic awareness, recognition of
high frequency words, application of reading strategies and reading confidence.

Wider social-emotional benefits were reported with gains in learner engagement,
motivation, self-belief, classroom inclusion, peer relationships and emotional
regulation.

Analysis of school tracker submissions for 19 pupils, show that pre and post
standardised scores triangulates with these medium-term findings (see figure 23).

Literacy Tracker Submissions Pre/Post
Standardised Gains

S0
80
SRR N
60

Letter Knowledge Word Reading Sound Isolation Sound Deletion

mPre mPost

Figure 23: Showing pre and post gains in early literacy skills following Wave 3 intervention

2.50

Learner voice data shows 100% of children found the intervention enjoyable as well
as impactful. Pupils expressed a growth in their feelings about literacy from 6.75 (pre)
to 9 (post).

Assessing Children’s Development (using Teaching Talking resource)

2.51

2.52

In session 2024-2025, 94 practitioners from 20 establishments have received support
to use this developmental assessment, with a total of 246 practitioners from 55
establishments trained in this approach.

This year participants confidence increased from 3.3 to 7.9 post training. Longer-term
follow up triangulated with Educational Psychologists feedback demonstrating a
sustained impact on practice, including a greater understanding of children’s needs.

Expressive language development

2.53

A collaborative project was undertaken to develop the expressive language of early
years children in 2024-25. Collaborators included the Learning Hub, Educational
Psychology, the Robert Owen Centre, Education Scotland, the Early Years Central
Team, and Early Years Practitioners. The project aimed to support the development
of expressive and receptive language with a target group through the provision of
evidence-based interventions (i.e. Video Enhanced Reflective Practice, 2015 and the



Three Read Approach). Four Early Years Establishments were involved in the
project.

2.54 The EPS interviewed the establishments to audit existing approaches.
Establishments highlighted a range of current practice which support expressive
language development e.g. creating a literacy rich learning environment (physical/
social), quality interactions and modelling communication. In addition, establishments
mentioned a need for staff development, monitoring and tracking methods and
increased parental engagement.

2.55 Inresponse to the request for staff development 16 early years staff participated in a
VERP CLPL opportunity with Educational Psychologists. Staff were provided with five
half day sessions of group supervision. 100% rated the experience as worthwhile and
went on to make changes to their practice. This enhanced their communication with
children and their delivery of the Three Read Approach.

2.56 The children were assessed using the Renfrew Action Picture Test, before the
beginning of the intervention and six months later. Data revealed gains in total mean
score and in mean percentile rank (see figure 24).

All Establishments
Renfrew Action Picture Test Scores Mean

27
“ y o
23 18 =

Mean Total Score Mean Percentile

B Pre-Assessment Post-Assessment

Figure 24: Comparison of pre and post test scores for children involved in expressive language pilot
CIRCLE Framework (supporting inclusive educational practice)

2.57 As aresult of Educational Psychologists responding to the individual needs of
schools, a total of 12 establishments (9 primary schools, 1 family learning centre and
2 ASN establishments) engaged in CLPL focused on the CIRCLE framework during
the 2024-2025 session.

2.58 Approximately 338 practitioners participated in this training. Evaluation data from 151
respondents revealed a significant impact: participants reported a 74% increase in
confidence following the training.



Educational Psychology Support at the Intensive Level

Resilience Planning Toolkit — improving outcome planning for children

2.59

Intensive

Additional

Universal

In 2024-2025, 72 practitioners from across cluster-level teams, primary, secondary,
and early years settings participated in Resilience Planning Toolkit training sessions
to support professional development around GIRFEC assessment and planning. A
further 9 practitioners attended a refresher session. There was a 65% increase in
staff confidence after training sessions and an increase of 61% for the refresher
sessions.

Increased confidence following the Resilience Planning Toolkit training  Increased confidence following the Resilience Planning Toolkit refresher

Resilience Planning Toolkit Resilience Planning Toolkit
Training Refresher
Mean Staff Confidence Mean Staff Confidence
Ratings Ratings
10 8.6 10 8.2
6 5.2 6 5.1
: . : .
0 0
PRE POST PRE POST
Figure 25: Increased confidence following Figure 26: Increased confidence following Resilience
Resilience Planning Toolkit training Planning Toolkit training

2.60

Case studies from We Aspire Outreach, Primary and Secondary sectors noted how
useful the Resilience Planning Toolkit was for understanding need, agreeing targets
and focussing supports leading to improvements in pupil health and wellbeing and
attendance.

Impact of Educational Psychologist’s Individual Casework

2.61

2.62

The EPS currently has approximately 1700 open cases, representing the intensive
level work that Psychologists undertake within educational establishments.

The majority of open cases were located within SIMD deciles 1-4 (68%) see figure
27. 52% of open cases were primary aged children (5-11years), 23% were secondary
school aged (12 years and over), 22% with children attending early years
establishments and 3% in all through schools.



EPS Open Cases by SIMD Quintile
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Figure 27: EPS open case by SIMD Quintile

2.63 Forthe 24-'25 session, the categorisation of cases by presenting issues was updated
to provide clearer focus on the nature of intensive level work undertaken by the
service. Casework related to Neurodivergence represented the greatest proportion
(36% of sample), followed by Health & Wellbeing related issues (34% of sample) then
Learning & Attainment based issues (26%) see figure 28.

% of Presenting Issues (55% sample of EP cases)

= NEURODIVERGENCE
= H&W - SOCIAL/EMOTIONAL/TRAUMA

= LEARNING/ATTAINMENT - GENERAL
LEARNING & LANG. DEV

LEARNING/ATTAINMENT - LITERACY
CONSULTATION

= NEURODIVERGENCE - ATTENDANCE
FOCUS

= H&WE - ATTENDANCE FOCUS

= MEDICAL (INCLUDING VI / HI)

Figure 28: Percentage of presenting issues in EP cases

2.64 The service has continued to make progress in obtaining feedback from parents and
carers. There has been a 200% increase in responses since the service rolled out its
digital feedback mechanism. Families provided feedback on the consultation
meetings with the EP (figure 29) and the impact of the service on their child and
educational context (figure 30).



100% of parent/carers said they 'strongly agree' or
‘agree’' that the Educational Psychologist madethem
feel listened to

96% of parent/carers said they 'strongly agree'or
‘agree’ that they wereinvolved in the decision-making

process

96% of parent/carers said they 'strongly agree'or
‘agree' that the Educational Psychologist worked in
partnership with others involved

96% of parent/carers said they 'strongly agree'or
: ‘agree’' that colleagues were working together to plan
appropriate support for their child or young person

Figure 29: Parental Feedback following EP Consultation meetings

Figure 30: Parent carer feedback — impact of EPS

2.65 In addition to seeking parental views directly, EPs submit evaluation forms for a
sample of casework to gauge the impact across the service. Between May 2024 and
June 2025, a total of 71 casework evaluation forms were completed by psychologists,
reflecting an 87% increase in responses from the previous session as a result of
changes in reporting method and service communications.

2.66 The most significant areas of impact for children and young people were reduced
stress and anxiety (n = 32), improved emotional regulation (n = 32), support during
transition processes (n = 28) and assistance with establishing routines (n = 27).



Outcomes for children/young people following NLCEPS Involvement
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Figure 31: Outcomes for children and young people following NLCEPS involvement

Counselling in Schools

2.67 North Lanarkshire Council receives funding from the Scottish Government to provide
a counselling service in schools to all children and young people aged 10 and above.
Oversight of this work sits with the Educational Psychology Service.

2.68 Atotal of 2,776 children and young people were supported between April 2024 and
March 2025. This means an average of 321 counselling hours per week across the
authority.

2.69 Evaluations completed by children and young people post counselling noted the
following common themes in their qualitative comments:

. being listened to and understood

. having a space to talk freely

. learning emotional regulation and coping skills

. experiencing personal growth

. improvement in mental health

. 93% completely agree or agree that counselling has helped them identify

issues of concern and set goals to work towards them

2.70  84% of children and young people reported an increase in their wellbeing upon
completion of counselling, with an average increase of 29%.

Counselling helped me identify issues &

set goals to work towards them
62%

80
60 31%
40
20 . 5% 2% 0
0 |
completely agree neutral disagree completely
agree disagree

Figure 32: Children and young people’s views of school counselling (identifying issues and goal setting)



Fostering, Adoption and Kinship care

2.71 Educational Psychologists form part of NLC’s Fostering and Adoption Panel. This
multiagency decision-making panel meets fortnightly throughout the year. From July
2024-June 2025, 17 out of 17 Fostering and Adoption panels had Educational
Psychologists present.

2.72 NLCEPS also provides representation on NLC’s Kinship Care panel. From July 2024-
June 2025, 11 of the 11 Kinship Panels had Educational Psychology representation.

2.73 NLCEPS continues to provide support and development for potential and current
foster carers and adopters and to the Children’s Carer and Kinship Care teams.

Self-evaluation and Continuous Improvement

2.74 In 2024-25, the service has continued to strengthen the methods used to capture self-
evaluation data across universal, additional, intensive and service levels. This will be
reviewed moving forward with developments being made in digital systems across
both the EPS and Education & Families.

NL Educational Psychology Service Self-Evaluation 2025

Performance Data:
School level data via Power Bl reporting
{e.g., attainment, attendance).

Performance Data:
Spedific Intervention data (£ g Seasons
for }or d data
(e.g., 500, GMWP etc).

Stakeholder Views & Feedback:
Staff views gathered via APR and CLPL

evaluations. Stakeholder Views & Feedback:
Staff views gathered via APR and CLPL
Direct Observation / Reflective Practice: evaluations.

Establishment or cluster level information on
changes to systems or practice gained via

Parent/carer & child focussed

Establi: : intervention related evaluation forms.
consultation or assessment. II’IEhment Establishment
Level: Level: Direct Observation / Reflective Practice:

Universal Observational/assessment information.

Additional

school level plans and reports.

Stakeholder
Views &

Quality

Evaluation

Feedback

Performance Data:
Data reports from EPS Case & School file System.
Service Data collated from Universal, Additional and

Performance Data:
Intervention related data and

Intensive level methods (2.2., outcome forms, CLPL Service Establishment
eval. Etc.). & Level:
Stakeholder Views & Feedback:
Stakeholder Views & Feedback: Strategic Level Intensive Views gathered via APR/PLA discussions,
EPS staff views gathered from CLPL eval forms, staff casewerk outcome forms and
survey, PRD themes and Whole service activities. Parent/Carer Surveys.
Stakeholder views collated from Universal,
Additional and Intensive level methods. Direct Observation/Reflective qmme
Observation based assessment

Relevant Documentation: information {Child/Young Person or staff

Plan, Do, Review cycles evidenced in improvement focus), including VIG/VERP evidence.

plans/reports.

Impact and Improved outcomes evidenced in Relevant Documentation:

Standards & Quality Report. Improved outcomes evidenced in
GIRFEC assessment & planning

Direct Observation / Reflective Practice: documents.

PRD and Cluster based discussions.

Figure 33: NLCEPS Self-evaluation mechanisms



Digital Systems and Information Management

2.75

2.76

The service has collaborated with NL colleagues to improve our digital systems
required for both individual casework and school level work, with work on this
continuing into the next session.

In addition, the Research and Self-Evaluation team have explored ways to improve
and refine our information recording processes with particular focus on defining ASN
categories within our case management system. This work will continue next session
in conjunction with the digital systems work detailed above.

Educational Psychology Priorities for 2025-26

2.77

2.78

2.79

2.80

To improve children’s literacy and play experiences through ‘tests of change’, working
collaboratively with colleagues in establishments, the SAC Team, and the Learning
Hub.

To improve children and young people’s health and wellbeing through support for
establishments to embed nurture, relationship-based approaches and trauma.

To improve outcomes for our autistic and neurodivergent learners through
assessment of pupil progress, capacity building of staff, and building on good practice
through e.g. pupil voice.

To continue to develop and refine mechanisms to measure the impact of the
educational psychology service offers / interventions and adjust offers where
required.

2.81 To improve staff knowledge, skill, and application of our Statutory core function of
‘Consultation’.

2.82 To improve the effectiveness of casework through the identification and
implementation of psychological frameworks.

2.83 To improve Educational Psychology Service digital systems to support service
delivery.

3. Measures of success

3.1 The purpose of the work of the Educational Psychology Service is to improve

outcomes for children and young people. As demonstrated in this report a variety of
measures are used to capture progress in key areas of health and wellbeing and
learning and teaching. Measures of success include:

¢ Improvement in staff and carers confidence, knowledge and skills, enabling them
to better support children and young people.

e Progress against individual targets for children.

e Provision of a link Educational Psychologist to all NLC establishments.

e Contribution to improved attainment and attendance figures.
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5.

Impacts

5.1 Public Sector Equality Duty and Fairer Scotland Duty
Does the report contain information that has an impact as a result of the Public
Sector Equality Duty and/or Fairer Scotland Duty?
Yes O No
If Yes, please provide a brief summary of the impact?
If Yes, has an assessment been carried out and published on the council’s
website? https://www.northlanarkshire.gov.uk/your-community/equalities/equality-
and-fairer-scotland-duty-impact-assessments
Yes O No O

5.2 Financial impact
Does the report contain any financial impacts?
Yes O No
If Yes, have all relevant financial impacts been discussed and agreed with
Finance?
Yes O No |
If Yes, please provide a brief summary of the impact?

5.3 HR policy impact
Does the report contain any HR policy or procedure impacts?
Yes O No
If Yes, have all relevant HR impacts been discussed and agreed with People
Resources?
Yes O No (|
If Yes, please provide a brief summary of the impact?

5.4 Legal impact
Does the report contain any legal impacts (such as general legal matters, statutory
considerations (including employment law considerations), or new legislation)?
Yes O No
If Yes, have all relevant legal impacts been discussed and agreed with Legal and
Democratic?
Yes O No (|
If Yes, please provide a brief summary of the impact?

5.5 Data protection impact
Does the report / project / practice contain or involve the processing of personal
data?
Yes O No
If Yes, is the processing of this personal data likely to result in a high risk to the
data subject?
Yes O No |
If Yes, has a Data Protection Impact Assessment (DPIA) been carried out and e-
mailed to dataprotection@northlan.gov.uk
Yes O No O

5.6 Technology / Digital impact

Does the report contain information that has an impact on either technology, digital
transformation, service redesign / business change processes, data management,
or connectivity / broadband / Wi-Fi?

Yes O No

If Yes, please provide a brief summary of the impact?



https://www.northlanarkshire.gov.uk/your-community/equalities/equality-and-fairer-scotland-duty-impact-assessments
https://www.northlanarkshire.gov.uk/your-community/equalities/equality-and-fairer-scotland-duty-impact-assessments
mailto:dataprotection@northlan.gov.uk

Where the impact identifies a requirement for significant technology change, has
an assessment been carried out (or is scheduled to be carried out) by the
Enterprise Architecture Governance Group (EAGG)?

Yes O No O

5.7

Environmental / Carbon impact

Does the report / project / practice contain information that has an impact on any
environmental or carbon matters?

Yes O No

If Yes, please provide a brief summary of the impact?

5.8

Communications impact

Does the report contain any information that has an impact on the council’s
communications activities?

Yes O No

If Yes, please provide a brief summary of the impact?

5.9

Risk impact

Is there a risk impact?

Yes | No

If Yes, please provide a brief summary of the key risks and potential impacts,
highlighting where the risk(s) are assessed and recorded (e.g. Corporate or
Service or Project Risk Registers), and how they are managed?

5.10

Armed Forces Covenant Duty

Does the report require to take due regard of the Armed Forces Covenant Duty (i.e.
does it relate to healthcare, housing, or education services for in-Service or ex-
Service personnel, or their families, or widow(er)s)?

Yes O No

If Yes, please provide a brief summary of the provision which has been made to
ensure there has been appropriate consideration of the particular needs of the
Armed Forces community to make sure that they do not face disadvantage
compared to other citizens in the provision of public services.

5.11

Children’s rights and wellbeing impact

Does the report contain any information regarding any council activity, service
delivery, policy, or plan that has an impact on children and young people up to the
age of 18, or on a specific group of these?

Yes No Ul

If Yes, please provide a brief summary of the impact and the provision that has
been made to ensure there has been appropriate consideration of the relevant
Articles from the United Nations Convention on the Rights of the Child (UNCRC).

The work of the Educational Psychology Service is underpinned by UNCRC and is
intended to strengthen NLCs GIRFEC approaches.

If Yes, has a Children’s Rights and Wellbeing Impact Assessment (CRWIA) been
carried out?
Yes O No
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Educational Psychology Interventions 2024-25
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